





































































英語では Close the door! のように「動詞―目的語」の語順になる。生成文法
の考え方では，「いったん子供が Close the door! のような発話を構成要素に
分析して理解できるようになると，その子供は，英語では close という動詞
が the door という補語に先行するという事実から，英語ではすべての動詞
．．．．．．
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Language acquisition seems much like the growth of organs generally; it is 
something that happens to a child, not that the child does. And while the 
                                                                 






environment plainly matters, the general course of development and the basic 




















                                                                 
2 チョムスキーは，そもそも言語を「核」(core) と「周辺」(periphery)の 2 つの部分に














解する能力」は，生後 9 ヶ月から 12 ヶ月頃に発現するものであり，その中に




































































[I]nput does matter [...]. Children learn what they hear, and different children 
hear different things and in different quantities. What this suggests is that 
language acquisition is not just triggered by the linguistic environment, as 
proposed by generative grammarians, but rather the linguistic environment 
provides the raw materials out of which young children construct their 
linguistic inventories. The fact that most adults end up with fairly similar 
(though not identical) linguistic inventories does not negate the obvious fact 
that early in development children can only learn what they are exposed to. 

























Young children must learn during their individual ontogenies the set of 
linguistic conventions used by those around them, which for any given 
language consists of tens of thousands, or perhaps even hundreds of thousands, 
of individual words, expressions, and constructions. [...] It thus takes many 
years of daily interaction with mature language users for children to attain 
adult-like skills, which is a longer period of learning with more things to be 
learned—by many orders of magnitude—than is required of any other species 




















は，主として Langacker (1990, Ch. 10; 1999, Ch. 4)に従って，認知文法の考え
る文法とはいかなるものかを見てみよう。 
 認知文法は，生成文法（少なくとも当初の原型的なもの）と，次の 3 点で
対比を成す。 
 
    生成文法    認知文法      
  1. 最小主義的 (minimalist)  最大主義的 (maximalist) 
  2. 還元主義的 (reductive)  非還元主義的 (non-reductive) 














文法を「慣習的な言語単位の構造化された目録」(a structured inventory of 















                                                                 




4.2 生成文法＝還元主義的 vs. 認知文法＝非還元主義的 
 生成文法は，一般的規則を適用することによって作り出せる具体的な言語
表現を文法から排除する。たとえば，mouse の複数形の mice は，不規則な形
なので，通常の学習プロセスに従ってそのまま記憶しておくしかない。しか
し，eyes, dogs, trees などは，語幹に –s を付けて複数形を作るという一般的規
則から導き出せるものである。このような複数形はそのまま記憶しておく必
要はなく，「語幹 + –s」という規則に還元できる。必要があれば，この規則
を適用してその都度作ればよい(Pinker 1994, Ch. 5)。これにより，文法のサイ
ズを小さく保つことができるわけである。 
 これに対して，認知文法は，一般的な規則と具体的な言語表現とが文法の






































                                                                 
5 ラネッカー自身，ある所では「文法」を主語にして “It [The grammar of a language] can 
be characterized as a structured inventory of conventional linguistic units” (1987: 57)と
言い，別の所では「言語」を主語にして “In CG, a language is described as a structured 
inventory of conventional linguistic units” (1999: 98) と言っている。 
6 ここでは詳しく触れる余裕はないが，認知言語学では，そもそも言語知識(linguistic 
knowledge)と言語外的知識 (extralinguistic knowledge)との区別も明確にはしない 














Here is a small, random sample from English: take it for granted that, hold . . . 
responsible for, express an interest in, great idea, tough competitor, have a lot 
of class, I don’t care, kill two birds with one stone, good to see you, mow the 
lawn, turn the page, let the cat out, have great respect for, ready to go, play fair, 
I’ll do the best I can, answer the phone, and never want to see . . . again. Or 
consider these examples from the opening paragraph of this section (1.2.2): 
fundamental requirement, empirical science, known facts, other things being 
equal, as if, theory account for . . . data, more . . . rather than less, in actual 
practice, as such, in the context of, if only, very rudimentary, a matter of 
interpretation, preliminary analysis, deriving from, a set of, underlying 
assumptions, and object of study. 
   There are literally thousands of these conventional expressions in a given 
language, and knowing them is essential to speaking it well. This is why a 
seemingly perfect knowledge of the grammar of a language (in the narrow 
sense) does not guarantee fluency in it; learning its full complement of 
conventional expressions is probably by far the largest task involved in 
mastering it. Yet conventional expressions have received so little attention that I 













I can personally attest that, by thoroughly learning all the rules and vocabulary 
found in traditional textbooks and taught in traditional language classes, one 
does not come even close to being fluent in a language. To achieve fluency, one 
has to learn in addition a vast store of fixed expressions and normal ways of 
phrasing things in particular circumstances, out of all the ways the “rules” in 
principle permit. Only by controlling this immense inventory of conventional 
expressions and conventional modes of expression is it possible for speakers to 
put together a continuous flow of complex expressions in real time. [...] I have 
often said—and I think fairly accurately—that lexicon and grammar as 
traditionally conceived and taught constitute only around 1% of the linguistic 
knowledge required for fluent speech, yet this 1 % attracts around 99% of the 

















ネッカーが挙げている例には，take it for granted that ~, kill two birds with one 









者側が知らなければ意味が分からない種類のものである。たとえば， kick the 
bucket「死ぬ」や spill the beans「秘密を漏らす」などである。He kicked the bucket 
という文は，字義通りの「彼はバケツを蹴った」という意味では理解できて

























が慣習的な言い方であるが，たとえば，driving permit, steering license, driver’s 
document などであったとしても文法的・意味的にはおかしくないはずである 




もう少しいかがですか」とすすめる英語の普通の言い方は，Would you like 
some more coffee? であるが，他にも次のような慣習的な言い方がある 
(Taylor 2002: 547)。 
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May I offer you some more coffee? 
May I pour you some more coffee? 




Would you like to drink some more coffee? 
Shall I serve you some more coffee? 
Would you like me to serve you more of this coffee? 
Please may I give you another serving of coffee. 













                                                                 
7 Pawley & Syder (1983: 191) は，ネイティブスピーカーが慣習的表現を使えることを 
“the ability of the native speaker routinely to convey his meaning by an expression that is 
not only grammatical but also nativelike”と呼び，“how he selects a sentence that is natural 
and idiomatic from among the range of grammatically correct paraphrases, many of which 
are non-nativelike or highly marked usages” を問題化している。 
8 Peters (1983)は，符号化のイディオムに当たるものを“speech formulas”と呼び，子供はこれ
らを大人たちの発話から「単位」(units) として引き出し，言語を習得していくことを論

























                                                                 


























































a bird’s-eye view of ~, ~ see three stages in ..., what we understand as ~, 
involve a consideration of ~, a plurality of ~, the criteria used in doing ... are ~, 
make a threefold division into ~, give the same primacy to ~, be of universal 
application, from a genetic point of view, ~ can be roughly tabulated: [table], It 
will have been evident already that ~, define ~ in traditional terms, be primarily 
concerned with ~, ~ be unusual in doing ..., follow an argument of this kind, ~ 
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may be summed up as follows: [summary], the line of thought, a defining 
characteristic of ~, on the same footing as ~, ~ deserve particular mention, Here 
again ~, ~ give as examples ..., comments to the same effect, set the pattern for 
~, give equal weight to ~, be developed in three stages, these overlapping 
categories, this line of reasoning, repeat ~ verbatim, be used as an equivalent of 
~, ally oneself with ~, etc. 
 
 英文法史にとくに関連のある表現： 
the divisions of grammar, words as minimum units of discourse, the logical and 
rhetorical classification of words, the primacy of the noun and verb, ~ be 
denied the status of a part of speech, the idea of universal grammar, the concept 
of universal grammar, establish two fundamental types of sentence, the cultural 
dominance of Latin, a confusion between word and thing, the facts of language, 
the assertive function of the verb, the five types of verb, the category of mood, 
the category mood, in purely formal terms, the later sense of (grammatical) 
subject, our school grammars, the early Stoics, the later Stoics, the treatment of 
syntax, use function as the criterion, divide the primary category of noun into 
substantive and adjective, be declined with gender, the early Latin grammarians, 
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